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PREFACE  
 
First and foremost, we thank to Allah, SWT  for blessing and supporting  
as well as giving us inspiration to compose  this learning model. The 
development of this model was derived from both theoretical and practical 
considerations responding to the current phenomenon of EFL learning in global 
contextt. Theoretically, the development of this model aims at enhancing 
students’ performance in EFL reading class and promoting autonomou learning. 
Practically, it was based on conditions in which students still have a great deal of 
dependence when attending EFL reading class, poor achievement in reading 
class, and low courage or motivation to attend reading classes.  
The model of this study consists some components such as mini lesson, 
formative assessment, summative assessment, and eflection stage. Self-
assessment instruments  are embedded in each step of the instruction.                    
The model is served in a simply way that can be used both by the teachers and 
students easily.   
This model is one of the reserach outcomes of “Penelitian Terapan 
Unggulan Perguruan Tinggi (PTUPT) 2018” funded by the Ministry of 
Research,  Technology, and Higher Education of Indonesian Republic. We 
realize that this learning model is far from being perfect. We would be very 
obliged to accept any comments or critics from the users for the progress of this 
material in future. Hopefully, this learning model will be useful and reaches its 
functions in supporting the students to gain better comprehension in EFL 
reading class and to learn to be autonomous.  
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ABSTRACT 
Self-Assessment of EFL reading   is a learning model intended to facilitate 
both lecturer and students in learning EFL reading to the English department in 
any universities or colleges in Indoensia in general, and those of English 
department of Universitas Pancasakti in particular, to gain better comprehension 
in EFL reading class and to promote learner autonomy.  
This learning model contains some components: mini lesson, formative 
assessment, summative assessment, and reflection.  Mini lesson consists of two 
activities: modelling and reviewing. And the reading activities are conducted in 
such a lesson.   Meanwhile, there are 4 (four) types of self-assessment in the 
model: learning logs (LL), checklist of reading comprehension (CRC), checklist 
of reading strategies (CRS), and questionnaire of reading interest (QRI). These 
instruments are embedded in the whole step of reading instruction using the 
model.  
The EFL reading instruction using this model begins with mini lesson 
which embraces two activities: modelling and reviewing. The initial stage of 
such a lesson is conducted in sequential step: delivering learning objectives, 
explaining the concepts/theory, and presenting some samples of reading texts or 
passanges to be reviewed simultaneously in the classroom. After mini lesson, 
formative assessment is administered. Throughout this assessment,  lecturers can 
figure out the students problems in learning the given lesson and give feedback. 
This is used to plan for the next mini lesson before the summative assessment is 
conducted. Finally, at the end of the instruction, both lecturers and students do 
reflection to plan the next instructional activities.   
Finally, this self-assessment model can be an alternative model in teaching 
EFL reading to the students at university level, more particularly the students of 
English Department, Universitas Pancasakti Tegal.  
 
Key words: model, self-assessment, EFL reading class  
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CHAPTER I 
INTRODUCTION 
 
This chapter deals with the background,  the objectives, the limitations, and 
the significance of self-assessmeeenttt model in EFL reading instruction.   
 
1.1 Background  
 
 
Students of English Education  Department of any universities in Indonesia, 
in particular, must be able to be profiecient in English after they graduate. As 
prospective English teachers, they have to master both teaching and assessement 
skills of the language. Teaching, in a narrow term, is simply a process of 
transferring knowledge from teacher to the learners. But in a wider domain, the 
definition of teaching today merely refers to process of developing cognitive and 
metacognitive aspects of the students to be autonomous in learning and gain 
success in the future. To measure the success or the failure of a teaching process, 
assessment plays an important part. It is undeniable that many teaching practices 
end in failure as teachers have poor assessment skills.  
Assessment is a process which embraces a wide area in the teaching and 
learning process. It does not only refer to ordinary written tests but also includes  
many informal activities in the classroom as Brown (2004) said that whenever a 
student responds to a question, offers a conunent, or tries out a new word or 
structure, the teacher subconsciously makes an assessment of the student's 
performance.  Many researches tell us the importance of assessment in higher 
education context as it is as important as teaching itself.  It shapes the experience 
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of students and influences their behaviour more than the teaching they receive. 
(Bloxham & Boyd, 2007).  
In general, there are some types of assessment teacher usually applies in the 
classroom; teacher assessement, collaborative assessment, peer and self-
assessment. Teacher assessment refers to the type of assessment in which teacher 
plays dominant role in assessing students’ works. Students are assigned to do 
some works and submit to their teacher. Collaborative assessement involves both 
teacher and students in assessing students’ work. Practically, it is undeniable that 
teacher still plays dominant in such an assessment because of the power-relation 
issue. Teacher is usually considered as the most competent one so that students’ 
feedback in such an assessement is usually ignored. In peer-assessment, students 
get help from their peers in assessing their works before submitting to their 
teacher. Thus, this assessment could lead to student-centered instruction. On the 
other hand, it  could result to their dependence to others in learning. While self-
assessment refers the type of assessment which provides reflective practices in the 
classroom. It leads the students to regulate and monitor their own learning.   
This learning model emphasizes on the use of self-assessement in EFL 
reading class for EFL learners. It was developed to promote  learners’ autonomy 
in the EFL learning. It is line with the phenomenon that at the present time, the 
task of language education is then to help learners develop self-reliance and 
autonomy, which will enable them to communicate successfully in international 
settings. Learner autonomy is therefore one of the issues that needs to be 
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addressed when the focus is on the learner in present day ELT. (Illés, 2012). The 
principles of learner autonomy could lead to the success of learning. Self-
assessment is considered to be one of the powerful tools in promoting learner 
autonomy as it provides reflective practices for the learners in learning.  Oscarson 
(2009), a fundamental reason for self-assessment is to help the learner become 
aware of achievement reached at any given time and over a longer term, and in 
this way enhance learning. O’Malley and Pierce (1996) stated that self-assessment is 
the key to using portfolios successfully in the classroom in which it involves the 
students and enables them to see possibilities for reflection, redirection, and 
confirmation of their own learning efforts. The concept of reflective practices in self-
assessment enables students to be independent evaluators of their own progress and 
set up objectives or goals in the future learning. 
In teaching EFL reading class nowadays, teacher or lecturer more emphasizes 
on the use of assessement activities to increase reading comprehension of the 
students. A number of exercises is set up for the students to gain deeper 
comprehension of the reading passages in the classroom. Such assessments, in 
general, have 4 (four) purposes according to Caldwell, (2012).  First, a teacher or 
coach uses the assessment process to identify the good reader behaviors a student 
displays. Second, a teacher or coach must identify areas of weakness with regard to 
the good reader behaviors, in order to align instruction with student needs. Third, 
teachers and coaches need to know how to determine whether a specific book is too 
difficult for a student. And last, teachers and coaches need to document evidence of 
progress on the part of the student.  
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Moreover, a number of impilications of assessment can be drawn in EFL 
reading instruction to increase reading comprehension of the students. These include 
the importance of determining students’ prior knowledge, making students 
accountable for how they use reading time in class, assessing students’s progress in 
acquiring both decoding skills and reading comprehension strategies, observing how 
students collaborate in groups as well as how they work individually, and reviewing 
students’ personal responses to reading  (O’Malley and Pierce , 1996).  
In self-assessment of reading, teacher or lecturer usually designes and/or 
develops some instruments of self-assessment in order to facilitate the students to do 
reflective practices in reading class. The practices are implemented in terms of self-
assessment instruments integrated in the teaching methods or techniques in the 
classroom. Throughout this, students are actively involved in the learning process. As  
Lianisya (2014) stated that the process of assessing students by using self-assessment 
will give students chance to get involved in the learning process. Students are 
involved deeply in the evaluation of work. Also, the teacher can give some immediate 
feedback which can be used to improve learning.  
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1.2 The objectives of the model  
Drawn from the background previously described, the objectives of this 
learning model are described as follows: 
a. To provide teacher or lecturer and students with some components of self-
assessment model which mainly consists of some self-assessment instruments. 
b. To describe the mechanism or  procedure of implementing this model 
c. To describe the role of teacher and students in implementing this model 
 
1.3 The limitation of this model   
This model was developed  to help English Department students and 
lecturers of any universities or colleges in Indonesia, in general, and those of 
Universitas Pancasakti Tegal in particular with the concepts and practices of self-
assessment embedded in reading classess instruction to promote independent or 
autonomis learning for the students. The process of developing this model was 
conducted at the English Education Department of Universitas Pancasakti Tegal 
involving lecturers and students attending reading classess of  any kind and level.   
 
1.4 The significance of this model   
 This study is expected to give significant contribution in the field of EFL 
reading instruction in order to promote autonomous learning.  Theoretically, this 
self-assessment model in EFL reading instruction provides both lecturer and 
students with some cognitive and metacognitive theories of learning. These 
theories lead them to be aware of the importance of self-assessment practices in 
 6 
 
the classroom which enable students, in particular, to gain better comprehension 
of various reading texts or passages and also to learn to be autonomus. Practically, 
this self-assessment model can be a learning model or technique for reading 
instruction. It consists of some components that mainly consist of self-assessment 
instruments measuring the cognive and metacogntive aspects of the students in 
learning. Some components of the model are then described thoroughly and the 
implementation procedure or mechanism is also set. Finally, it also describes the 
role of both reading lecturers and students in implementing this model.  
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CHAPTER II 
REVIEW OF RELATED LITERATURE  
 
Discussed in this chapter are the underlying concept and theories of self-
assessment. Assessment in English language teaching, reading assessment, self-
assessment,  and self-assessment of EFL reading are also included in this chapter.   
 
2.1 The concept of reflexivity in learning 
According to Oscarson (2009), reflexivity is a central concept to self-
regulation and self-reflection.  Reflection is the concept of enlightenment of 
individual autonomous learning. Through reflection, we learn how to improve 
ourselves in learning. It is something worthwile for the languagee for the language 
learners especially, to view back what they have done or learnt, then evaluate 
them, recognize their problems or weaknesses in learning  and find out the 
solutions through self and teachers’ feedback for the enlightment or improvement 
in their future learning. Reflection in language learning also enables learners to 
adjust and cope with various situations in learning. Dyke (2006:105) cited in 
Oscarson (2009) said that reflection is and has been a key concept dealt with by 
many philosophers from the Enlightenment to modern times, where a fast 
changing world forces people to make decisions without tradition for support. 
Reflection is a process to deepen our understanding on one experience relating 
to others. Once we had an experience  in learning, we could view it back, and it could 
help us to plan for future enlightment or improvement in learning. As Rodgers (2002: 
842)  said reflection is a meaning-making process to deepen our understanding of one 
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experience with other experiences and ideas. It is about our systematic way of 
thinking,  our interaction with others and an attitude in which it values growth to 
ourselves and others.  
The reflective learner is the one who possesses disciplined thought and open to 
obtain meanings in their experience. Thus, they enable to interpret their experience, 
recognize problems or weaknessess and generate possible or alternative solutions. 
The interaction with others also plays a vital role in strengthening reflection. Rodgers 
(2002) highlights in the followings: 
 
The benefits of collaborative reflection,the affirmation of the value of one’s 
own experience, the reflection of something “new” as others broaden the 
perspectives of understanding, and the support needed to engage in the self-
discipline required.  
 
 
Being autonomous in learning includes the ability to reflect. It requires some 
attitudes  as central elements in reaching self-regulation. One is self-interest and 
awareness to learn. When learners own strong self-interest to learn, they could easily 
cope with different situations in learning, find out problems and provide self-
feedback. 
To summarize, reflection is the analytical tool that can be used by the students 
to better understand their own learning through self-assessment practices. Regarding 
self-assessment of EFL reading instruction in model, reflection is demanded by the 
students  in the end of their learning, and it is also the reflective practice that is 
conveyed through the writing process model. The idea of the students’ need of 
experience, and the experience leading the individual on to further knowledge is also 
the basis of the constructivist learning theory, where the students govern or rule 
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themselves. This is further  developed in social constructivism theory where 
knowledge is construed together with others, and through the scaffolding help of a 
teacher or lecturer.  
 
2.2 Underlying theories  
Autonomous Learners are those who enable to set their own goals, monitor 
their behavior and their strategic thinking. In other words, a learner who is in control 
of his or her own learning. Such learners are also called metalearners; those who are 
aware of their motives, task demands and personal cognitive resources and exert 
control over strategies.  
Four underlying learning theories of self-assessment are explained in the 
followings; cognitive and social constructivism, metacognitive theory and social 
cognitive theory.  
 
a. Cognitive and ssocial cconstructivism. 
Constructivism is a theory of human learning which was raised by Carl 
Rogers. The principles of this theory focus  the development of the individual’s 
self-concept and self-posessive sense of reality that forces an individual to act. 
Carl Rogers, studied a “whole person” as physical and cognitive, but primarily 
emotional, being (Brown, 2000:89).  It means that theory teaches a person to 
function or to reach a function to be a whole person. 
One form of constructivism underlying self-assessment is cognitive 
constructivism.  The theory views that self-regulated learning emphasizes on a 
cogninitive scheme. Based on the theory, learners have an active role to create or 
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construct meaning from their experience. It also raises the concept of self-
awareness. Zimmerman, (2001: 29), cited in (Oscarson, 2009) decribes that the 
cognitive constructivist view of self-regulated learning is based on the work of 
Piaget, among others, who advanced the notion of a cognitive schema underlying 
all bases for human learning and recall, and ascribing logic and conceptual 
coherence as the basis for these schemas. The constructivist view presupposes the 
active role of the learner and that it is inherent in man to construct meaning from 
experience. Self-awareness develops when the child reaches the level of what 
Piaget calls the cognitive level of “formal operations”.  
 
The constructivist view of learning implies that the learner actively 
construes knowledge from the surrounding world and in interaction with others. 
Different individuals will have different understandings of experiences and create 
meanings that are personal to them when knowledge is internal and personal to 
the individual. Being aware of one’s own learning should then construct their 
meanings in interacting with others.  
Another form of constructivism underlying self-assessment is social 
contsructivism. This theory views  knowledge as something that grows and 
develops due to the interaction between the teacher and the learner in a social 
environment. This theory views that learners are required  to be aware of 
themselves so that they could monitor and regulate their own learning. Learners 
are supposed to be independent and autonomous. The teacher’s role here is 
facilitating them  to achive their golas in learning. The central of learning is very 
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much students-oriented. Oscarson (2009) explained further that in the 
constructivist theory there is a need for the learner to be aware of his or her own 
learning so that the learner is able to regulate and evaluate the learning process 
him- or herself. The development of metacognitive skills is of importance to this 
procedure. The social constructivist perspective on learning puts the student at the 
centre of the learning process and the metacognitive functions are accorded an 
important role in individuals’ building of new knowledge.  
 
b.  Metacognitive theory.  
 
Another theory underlying self-assessment is metacognition. Metacognitive 
theories are theories that integrate one's knowledge about cognition and regulation 
of cognition. (Schraw & David Moshman, 1995). In theory, we can explain and 
predict empirical phenomena using a sytematic structure of knowledge. In 
metacognitive theory, we can explain and predict a broad range of cognitive and 
metacognitive phenomena using a sytematic structure of knowledge.  
According to Papaleontiou-Louca (2008), metacognition’ essentially means 
cognition about cognition; that is, it refers to second order cognitions: thoughts 
about thoughts, knowledge about knowledge or reflections about actions. 
Gradually, the definition of metacognition has been broadened and includes, not 
only “thoughts about thoughts” and cognitive states as it was before considered, 
but also affective states, motives, intentions and the ability to consciously and 
deliberately monitor and regulate one’s knowledge, processes, cognitive and 
affective states, motives and intentions.  Metacognition  is a concept that has been 
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used to refer to a variety of epistemological processes. “Metacognition”  ssentially 
means cognition about cognition; that is, it refers to second order cognitions: 
thoughts about thoughts, knowledge about knowledge or reflections about actions.  
The definition implies the role of an individual in perceiving, understanding 
and remembering and so on. He/she should be aware of the importance of   
reflection of what she/he has done in learning. 
While Ertmer and Newby (1996) claim that metacognition facilitates the 
strategic performance of expert learners and that reflection provides the critical 
link between knowledge and control of the learning process.  
As a powerful link between thought and action, reflection can supply 
information about outcomes and the effectiveness of selected strategies, thus 
making it possible for a learner to gain strategy knowledge from specific 
learning activities… Whereas metacognitive knowledge might be regarded 
as the ‘static’ knowledge one has accumulated regarding task, self and 
strategy variables… reflection is believed to be a more active process of 
exploring and discovering…  
(1996:14). 
 
In their exploration of reflection, Ertmer and Newby advances the notion of 
notions of reflection on action and reflection in action to include reflection for 
action. Reflection on action is defined as the active process of making sense of 
past experiences for the purpose of orienting oneself for current and/or future 
thought and action. Reflection in action is managing the process of learning and 
constantly adjusting and changing as new information is assimilated. However, 
reflection for action is employing reflective thinking skills to evaluate the results 
of one’s own learning efforts.  
 13 
 
Relating to this model, metacognitive strategy help the students to become 
aware of their own mental learning processes and giving them an opportunity to 
become more independent and autonomous learners. It also helps both teachers 
and students regulate their planning, monitoring the teaching and learning process 
of essay writing. The lecturer and the students emphasize problem solving, the 
verbalization of thinking strategies, as well as modelling techniques and 
discussions.  
When monitoring and assessing, constructive feedback such as helping 
students understand why they are wrong so that they can learn from their 
mistakes, either in the form of individual errors or patterns of errors, seems most 
effective. Thus, here there is great potential for the improvement of students’ 
performance  in writing essays.  
 
c. Social cognitive theory. 
 
 
This theory  emphasizes on the notion that individuals have a system of 
beliefs about themselves that enable them to control their actions. It has been 
influential in research on social factors in self-regulation, which focuses on 
interdependent personal, behavioral and environmental influences (Zimmerman, 
2001:19).  
An individual’s behavior is determined by the interplay between these 
factors. Behavioral outcomes form future expectations. Self-regulation can be 
seen as a cyclic process which includes three major phases; forethought, 
performance or volitional control and self-reflection (Zimmerman, 2001). 
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Forethought includes goal setting, strategic planning, goal orientations, and 
intrinsic interest. Performance includes attention focusing, self-instruction and 
self-monitoring.  
The effective thought in learning is that individuals believe to the notion 
that they enable to produce the desired results or outcome. The notion of the 
learners’ belief is one way to look at the difference between ability and 
performance. Some students believe that they are able to master the content, a 
subject area of language but the others don’t. According to Pintrich (1999: 465), 
learner beliefs are positively related to self-regulatory strategies such as planning, 
monitoring, and regulating. Low beliefs of one’s own abilities are generally 
associated with poorstrategies (Lemos, 1999).  
 
2.3 Assessment in English language teaching 
 
Teachers usually understand a great deal about the knowledge, abilities, and 
skills of the learners in their classroom without the need to resort to formal tests. 
Over periods of time they have the opportunity to observe learners participate in a 
wide range of activities and tasks, working on their own and in groups, 
developing their ability to communicate with others. At the same time, learners 
grow as individuals as their horizons are widened through participation and the 
acquisition of new cultural knowledge. 
The issue of arriving at an effective means of measuring students’ learning 
has always been a major concern to not only teachers, but also students 
themselves as well as education administrators even, given the complex nature of 
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learning process, the educational and political context, and the widespread and 
growing use of portfolios and web-based instructions in higher education.  
Assessment is a way to measure the teaching and learning process. Teachers 
or lecturers implicitly know the importance of assessment. Anecdotal experience 
tells us that, to a large extent, assessment activity in higher education is the 
learning activity. (Bloxham & Boyd, 2007). Assessment used to be identical to 
types of test in which it was intended to measure one’s ability in learning as 
Hubley  and Coombee (2003:1) stated that assessment in English language 
teaching has come long way from the days when it was merely synonymous with 
discrete point, objective testing. Aassessment is still appropriate for certain 
purposes, but now assessment includes a wide variety of tools and techniques that 
range from testing an individual student’s ability to evaluating an entire language 
teaching program. While Brown (2004) defines assessment as an ongoing process 
that encompasses a much wider domain. Whenever a student responds to a 
question, offers a comment, or tries out a new word or structure, the teacher 
subconsciously makes an assessment of the student’s performance. 
Assessment can be done in many ways formally and informally. In formal 
assessment, lecturers usually use test designed in a systematic way to measure 
certain domain of students’ competencies orally or in written with time allocation, 
and also structured. While informal assessment involves students’ activities 
during the teaching and learning process such as giving comments or responses, 
showing enthusiasm in following the lesson, etc. Informal assessment can take a 
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number of forms, starting with inci- dental, unplanned comments and responses, 
along with coaching and other impromptu feedback to the student.(Brown, 2004). 
On the other hand, formal assessments are exercises or procedures specifically 
designed to tap into a storehouse ofskills and knowledge. They are systematic, 
planned sampling techniques constructed to give teacher and student an appraisal 
of student ackievement. To extend the tennis analogy, formal assessments are the 
tournament games that occur periodically in the course of a regimen of practice. 
Relating to functions or purposes, assessment is normally devided into two 
types: formative assessment and summative assessment. Formative or diagnostic 
assessment is intended to diagnose the students’ problems or progress during the 
teaching and learning process. While summative assessment is given at the end of 
the instruction to measure or evaluate students’ achievement at the end of teaching 
period. Oscarson (2009)  stated that summative assessment, or assessment of 
learning, has traditionally been used to sum up end results of achievement.  
Assessment of learning characterises how we may traditionally view assessment. 
It involves making judgements about students’ summative achievement for 
purposes of selection and certification, and it also acts as a focus for institutional 
accountability and quality assurance.(Bloxham & Boyd, 2007). And assessment 
for learning is formative and diagnostic.It provides information about student 
achievement which allows teaching and learning activities to be changed in 
response to the needs of the learner.   
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 2.4  Reading assessment 
 
Assessment can happen at any point in a lesson. It can be a planned and 
carefully thought-out procedure. It can also be unplanned. Sometimes the unex- 
pected occurs. A teacher or coach who knows the goal of the lesson can use the 
unexpected as an added assessment tool. Assessing reading ability does not 
usually end with measurement of reading comprehension. In general, the 
effectiveness of assessment in  EFL reading class depends on some factors; the 
currcilum, syllabus and also learning development, knowledge in collecting, 
recording, interpreting, and analyzing multiple sources of data, as well as ability 
to try out multiple assessment procedures.  
According to Brown (2004), Strategic pathways to full understanding are 
often.important factors to include in assessing learners, especially in the case of 
most classroom assessments that are formative in nature. An inability to 
comprehend may thus be traced to a need to enhance a test-taker's strategies for 
achieving ultimate comprehension. For example, an academic technical report, 
may be comprehensible to a student at the sentence level, but if the learner has not 
exercised certain strategies for noting the discourse conventions of that genre, 
misunderstanding may occur. 
In reading assessment, moreover, teacher or lecturer should consider the 
following some componets. (Caldwell, 2012). 
(1) Identifying good reader behaviors and areas of weakness. A teacher or lecturer 
needs should be able to identify the behavior of students in reading class. He/she 
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should look for and assess the developing literacy of the students.  Also, he/she 
should be able to find out the area of weakness of students to plan for instruction 
and assessment.  
(2) Determining reading level. It involves two tasks. One is to determine whether 
a stu- dent can successfully read a specific selection. Texts that are used in a 
classroom, or those that are available to students for independent reading, can 
vary widely in difficulty level. The topic of the text, the presence or absence of 
pictures, the length of the text, and the vocabulary that is used are just some of the 
factors that can make one selection more difficult than another. The teacher or 
coach needs to know which texts the student can handle independently.  
(3)  Noting Student Progress. All too often, we assess students by comparing them 
to their peers. For example, we compare one basketball player to the team’s star 
and say that he or she is an “average” or “poor” player. We compare a third grader 
to other readers in his or her class and say that this student is the “poorest” reader. 
In doing this, we miss a very important point—individual progress. 
(4) Choosing evidence for assessing reading performance. Many different 
measures can provide evidence of a student’s reading performance. A teacher or 
coach can use published instruments, or can construct his or her own instruments. 
Whatever the form, assessment measures should possess two characteristics: 
authenticity and trustworthiness.  
According to O’Malley and Pierce (1996), authentic assessment of reading 
needs planning and organizing. A teacher or a lecturer begin with identifying the 
 19 
 
purpose of reading assessment and matching instructional activities to that 
purpose. After that, it is important to plan time assessment, involve student in self-
and peer assessment, develops rubrics, and/or scoring procedures, set standrads, 
select assessment activities, and record teacher observations.  
  
2.5  Self-assessment  
 
There are some definitions of self-assessment. According to Brown (2004), 
self-assessment derives its theoretical justification from a number of well-established 
principles of second language acquisition. The prinCiple of autonomy stands out as 
one of the primary foundation stones of successful learning. The ability to set one's 
own goals both within and beyond the structure ofa classroom curriculum, to pursue 
them without the presence of an external prod, and to inde- pendently monitor that 
pursuit are all keys to success. Developing intrinsic motivation that comes from a 
self-propelled desire to excel is at the top of the list of successful acquisition of any 
set of skills. While according to Oscarson (2009:63), self-assessment accuracy is a 
precondition for learner autonomy. Students need to be able to appraise their 
performance accurately for themselves so that they themselves understand what more 
they need to learn and do not become dependent on their teachers. A fundamental 
reason for self-assessment is then to help the learner become aware of achievement 
reached at any given time and over a longer term, and in this way enhance learning. 
Self-assessment engages students to be autonomous in learning. 
Autonomous learners are independent language users capable of online problem 
solving and decision making. Even though this perception of the notion is 
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language use rather than learning driven, aspects of control over the learning 
process that pertain to learners’ particular purposes, for example finding materials 
for a presentation or researching a problem area in grammar or lexis, should be 
retained. The definition of learner autonomy should, however, exclude 
responsibility for matters that require pedagogic expertise and have long-term 
effects. It is the notion of capacity that ensures that problem solving takes place in 
actual instances of language use. Capacity is the creative force that enables 
language users to exploit the linguistic and other resources available to them for 
their own purposes. It is employed when problems cannot be clearly identified in 
advance and are difficult to solve by reference to pre-established formulae. 
Presenting learners with problems that have no ready-made answers forces them 
to activate their problem-solving capacity and to work out solutions for 
themselves. In so doing, students learn how to cope with problems which do not 
have a ready-made formulaic solution and develop independent thinking. 
Autonomy in this approach therefore is not an end in itself but a corollary of 
efficient target language use.  
O’Malley and Pierce (1996:38) stated that self-assessment is the key to using 
portfolios successfully in the classroom in which it involves the students and enables 
them to see possibilities for reflection, redirection, and confirmation of their own 
learning efforts. Students often need support in understanding the importance of self-
assessment, in becoming independent evaluators of their own progress, and in setting 
goals for future learning.   
 21 
 
To sum up, self-assessment is an ability of someone to make a judgment about 
his/her with the concept of reflection,  while self-assessment in learning refers to a set 
of behaviors which enables a learner to regulate and monitor his/her own learning and 
set learning goals in future.  
  
2.6  Self-assessment of reading  
Self-assessment helps both teachers and students to do reflective practices in 
EFL reading class. Such practices lead students to reveal their problems faced 
during attending the class and find out ways to cope with them. According to 
O’Malley and Pierce (1996:100), to implement self-assessment practices in the 
reading class, modelling is important. A Teacher or a lecturer   could demonstrate to 
employed any kind of self-assessment instruments in the reading classroom. The 
instruments could be about students’ reading activities, strategies, or other 
cognitive and metacognitive aspects of learning. 
Brown (2004) stated that self-assessment is one best type of formative types 
of assessment and possibly the most rewarding, but it must be carefully designed 
and administered to reach their potential. Four guidelines will help teachers bring 
this intrinsically motivating task into the classroom successfully. 
(1). Tell students the purpose ofthe assessment. Self-assessment is a process that 
many students-especially those in traditional educational systems will initially 
fmd quite uncomfortable. They need to be sold on the' concept. It is therefore 
essential that you carefully analyze the needs that will be met in offering both 
 22 
 
self- and peer-assessment opportunities, and then convey this information to 
students. 
2. Define the tasks clearly. Make sure the students know exactly what they are 
supposed to do. If you are offering a rating sheet or questionnaire, the task is not 
complex,but an open-ended journal entry could leave students perplexed about 
what to write. Guidelines and models will be of great help in clarifying the 
procedures.  
3. Encourage impartial evaluation ofperformance or ability. One of the greatest 
drawbacks to self-assessment is the threat of subjectivity. By showing students the 
advantage of honest, objective opinions, you can maximize the beneficial 
washback of self-assessments. Peer-assessments, too, are vulnerable to 
unreliability as students apply varying standards to their peers. Clear assessment 
criteria can go a long way toward encouraging objectivity. 
4. Ensure benefictal washback through follow-up tasks. It is not enough to simply 
toss a self-checklist at students and then walk away. Systematic follow up can be 
accomplished through further self-analysis, journal reflection, written feedback 
from the teacher, conferencing with the teacher, purposeful goal-setting by the 
student, or any combination of the above. 
In general, self-assessment in reading class can be implemented in some 
ways or types; checklist, rating sclaes, scoring rubrics, question and answer, 
sentence completion, learning logs, and reflection logs. (O’Malley and Pierce, 
1996:100). Learning and/or reflection logs can be implemented at the end of 
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instruction. Students sepnd five to ten minutes to write their activities during 
attending the lesson. From the activity, teachers or lecturers could get or gather a lot 
of information about the students relating to their strengths, weaknesses or problems 
faced so that they could plan the next lesson on the basis of the gathered feedback.  
Further components of self-assessment in EFL reading class are presented in 
the next chapter.   
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CHAPTER III 
SELF- ASSESSMENT MODEL OF EFL READING CLASS  
 
Presented in this chapter is the model of self-assessment of EFL reading 
class which consists of the model components and its implementing procedure as 
well as the role of teacher and students in impelementing the model.  
 
3.1  Model description 
Reading activities may vary from various techniques such as skimming, 
scanning, reading aloud, mini lesson, ect.  According to Brown (2004), reading 
performance or activities in the classroom may vary from 4 (four) types: 
perceptove, selective,  interactive, and extensive. Perceptive reading tasks involve 
attending to the components of larger stretches of discourse: letters, words, 
punctuations, , and other graphemic symbols. Bottom-up processing is implied. 
Selective reading is to ascertain one's reading recognition of lexical, grammatical, 
or discourse features of language within a very short stretch of language, certain 
typical tasks are used: picture-cued tasks, matching, true/false, multiple-choice, 
etc. Interactive reading includes among interactive reading types are stretches of 
language of several paragraphs to one page or more in which the reader must, in a 
psy cholinguistic sense, interact with the text. The focus of an interactive task is to 
identify relevant features (lexical, symbolic, grammatical, and discourse) within 
texts of moderately short length with the objective of retaining the information 
that is processed. And extensive reading referes to large contexts of reading 
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including including professional articles, essays, technical reports, short stories, 
and books.  
The reading activities or instruction of this model consist of some 
components illustrated in the following figure:  
 
 
 
 
 
 
 
 
 
 
 
 
 
Drawn from figure 1, the self-assessment model of EFL reading consists of 
5 (five) components:  mini lesson, formative assessment, summative assessment, 
and reflection.  
 
Figure 1: Self-assessment model in EFL reading class 
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1. Mini lesson. This activity consists of 4 (four) steps; introduce, prepare, 
analyze, and create. A teacher or a lecturer  plays an important role in this 
lesson. At the beginning, he/she presents the objective or goals of the lesson, 
preparing some good reading texts completed with its analysis, and then assign 
the students to do some exercises relating to the given examples. In other 
words, the mini lesson is presented in two ways: modelling and reviewing.  
2. Learning logs. This is one of the self-assessment instruments of reading 
employed by the students at the end of lesson period. Students make entries 
during the last five minutes of each period, responding to the following types 
of questions ; what did I learn today?, what strategies or approaches worked 
best for me in learning?, what was hard to understand?, what will I do to 
understand better?. (O’Malley and Pierce , 1996).   This log figures  out 
students strengths and weakness in learning after each period of lesson and it 
leads teacher give feedback to any problem encountered by students in 
learning. (See appendix 1).    
3. Formative assessment. Brown (2004:6) said that formative assessment refers to 
a process assessment which is given during the course of instruction to show 
which aspect of the materials the students have mastered and where the 
remidial work is necessery. It is also called diagnostic assessment intended to 
find out or identify the students weakness or problems faced in learning so that 
lecturer or teacher could give feedback or remidial teaching. 
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4. Checklist of reading comprehension. This checklist is to measure the cognitive 
aspect of the students on given lesson. It is used to evaluate students’ reading 
performance or comprehension after doing an assessment task from the teacher 
or lecturer. This checklist contains some information to measure the ability of 
the students to comprehend some aspects of a reading text such as meaning 
identification of words, phrases, clauses, and sentences, the topic or main 
ideas, the purpose or social function of a text, linguistic features, generic 
structure or ganization of text, etc. (See appendix 2)  
5. Checklist of reading strategies. This checklist contain some information about 
what students do during working on reading test assigned by the teacher or 
lecturer. Throughout this checklist, students figure out the strategies used in 
doing formative reading test. (See appendix 3) 
6. Summative assessment. This assessment is given at the end of instruction 
period. It refers to a product assessment focusing on the outgoing development 
of the learners’ language and aimed at measuring or summerizing at the end of 
a course or unit of the instruction. (Oscarson, 1999)  
7. Reflection. The result of summative assessment is used for reflection. Both 
teacher or lecturer and students view back on what they have done during the 
instruction. Th reflection is used especially by the teacher or lecturer to plan 
the next or future instruction.  
8. Questionnaire of reading interest. This questionnaire contains some statements 
to measure the students interest in learning reading. From this,  teacher or 
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lecturer will gather feedback and find ways to cope problems faced the 
students in learning and plan or set up the next instructional activities on the 
basis of students’s needs or interests.  
3.2  The implementation procedure of the model in EFL reading class  
 
The implementation procedure of the model is presented in the following 
figure: 
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 Figure 2:  Implementation procedure of the self-assessment of EFL reading class  
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Drawn from figure 2, teacher or lecturer has an important role in 
implementing the model: (1) modelling, (3) reviewing, (4) monitoring,  (5) 
evaluating, (6) assessing, and (7) reflecting.  
At the first stage, teacher or lecturer presents the learning objective of the 
whole lesson. He/she describes what to be achieved by the students in attending 
the lesson. Then, he/she also presents the mini lesson which consists of two main 
activities: reviewing and modelling.  Sample reading texts are presented in the 
class completed with the analysis. The types of texts depend on on the course 
subjects taught in the class as described in the following examples.  
Look at the following examples:  
Sample 1. Procedure text  
Text identity: 
Type of text : Procedure text (genre-based reading) 
Goals   : To tell or explain the  procedure of making or doing  
                          something 
Generic Structure  :  Materials and steps. 
Linguistic features :  Imperative verb, passive voice, two word-verbs, etc.   
Figure 3 : Sample of Procedure text 
How to Make Fried Rice Goal 
Ingredients 
 3 cups cooked white rice  
 2 sprays cooking spray   
 1 cups uncooked carrots, shredded 
 1/2 cups frozen green peas, thawed  
 
 
 
 
Materials 
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 2 large eggs, lightly beaten  
 1 cups uncooked scallions, sliced, divided  
 1/4 cups low sodium soy sauce, or to taste  
Steps 
 Coat a large nonstick skillet with cooking spray; warm pan 
over medium-high heat. Add eggs; tilt pan so that eggs 
cover bottom.  
 When eggs start to set, break them up into pieces with a 
heat-proof spatula. Cook until eggs are cooked through, 
about one minute more; remove eggs from skillet and set 
aside.  
 Off heat, recoat same skillet with cooking spray; set over 
medium-high heat. Add carrots and all but 2 tablespoons 
scallions; sauté until carrots are crisp-tender, about 3 or 4 
minutes.  
 Stir in cooked rice, peas and soy sauce; cook until heated 
through, stirring once or twice, about 1 minute. Gently stir 
in cooked egg and remaining scallions; heat through. 
Yields about 3/4 cup per serving 
 
 
 
 
 
 
 
Steps 
 
Sample 1 is the model of text for students in the mini lession. At the 
beginning, teacher presents the text thoroughly in terms of its social 
function, generic structures, and linguistic features. He/she could elaborate 
further by giving more related samples and exercises in order that students 
gain deeper comprehension. At the end, students are given some short texts 
to analyze or review referring to the give models.  
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Sampe 2 : Essay reading text  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 4: A sample essay for modeling  
Native American Influences on Modern U.S. Culture 
 
When the first Europeans came to North American 
continent, they encountered the completely new cultures of 
Native American peoples of North America. Native 
Americans, who had higly developed cultures in many 
respects, must have been as curious about the strange 
European manners and customs as the Europeans were 
curious about them. As always  happens when two or more 
cultures come into contact, there was a cultural exchange. 
Native Americans adopted some of the European’s ways, 
and the Europeans adopted some of their ways. As a result, 
Native Americans have made many valuable 
contributions to modern U.S. culture, particularly in the 
areas of language, art, food, and government.  
First of all, Native Americans left a permanent mark 
on the English language. The early English-speaking 
settlers  borrowed from several different Native American 
languages words for places in the new land. All across the 
country are cities, towns, rivers, and states with Native 
American names. For example, the states of Delaware, 
lowa, lllinois, and Alabama are named after Native 
American tribes, as are the cities of Chicago, Miami, and 
Spokane. In addition to place names, English adopted from 
various Native American languages the words for animals 
and plants found in the Americas. Chipmunk, moose, 
raccoon, skunk, tobacco, and squash are just a few 
examples.  
Although the vocabulary of English is the area that 
shows the most Native American influence, it is not the 
only area of U.S. culture that has been shaped by contact 
with Native Americans. Art is another area of important 
Native American contributions. Wool rugs woven by 
women of the Navajo tribe in Arizona and New Mexico are 
higly valued works of art in the United States. Native 
American jewelry made from silver and turquoise is also 
very popular and very expensive. Especially in the western 
and southwestern regions of the United States, native crafts 
such as pottery, leather products, and beadwork can be 
found in many homes. Indeed, native art and handicrafts are 
a treasured part of U.S. culture.  
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Sample 2 presents the details of an essay. The model given is 
thourougly analyzed in the class; thesis statements, body, and conslusion. At 
the begining, teacher or lecturer explains the concept and theories of an 
essay which consists of the definition, the social function, the thesis 
statement, the body paragraph, and the conclusion. At the end, students are 
presented with some sample essays to review together with their teacher or 
lecturer.  
During the mini lesson, teacher or lecturer regularly monitors and gives 
feedback to the students on their learning logs. This would help teacher to figure 
out students’ problems and find ways to cope with them. After the mini lesson, 
teacher or lecturer make an evaluation by giving formative assessment to the 
students on the given lesson which be done many times.   In this stage, teacher or 
lecturer gives feedback on the basis of the results of two self-assessment 
instruments employed by the students: checklist of reading activities and checklist 
of writing strategies. Throughout this, teacher or lecturer could identify the 
students’ performance in doing reading tasks/assessment.  
Finally, in the final stage, teacher or lecturer give summative assessment to 
evaluate the students’ reading performance at the end of the instruction. And it 
doesn’t stop here. He/she, along with the students, conduct reflection intended to 
evaluate the outcome or results of students’ performance and to plan the 
objectives for future instruction. 
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Meanwhile, as drwan in figure 2, students also have role in implementing 
the model: (1) identifying, (2) reviewing, (3) self-assessing, and (4) reflecting. At 
the beginning of the lesson, students have to be able to identify the objective or 
goals of the instruction presented by their teacher or lecturer; (1) what they will 
achieve, and (2) what to do to achieve the goals or objective. In reading activities 
as served in mini lesson, students identify the sample models of good reading 
texts, gathering the concepts or knowledge to identify such texts and then review 
the given texts based on the concepts thay have learned. In this stage, students 
employ learning logs to self-assess. At the end of each lesson period, they spend 5 
to 10 minutes to make entries on what they have learned, what they do, problems 
they face, and gather self, peer, and teacher feedback.  
At the next stage, students do some reading exercises or tasks as formative 
assessment given by their teacher or lecturer. At the end of the test or assignment, 
students employ two kinds of self-assessment instruments: checklist of reading 
comprehension and  checklist of reading strategies. The first deals with students’ 
comprehension on the dimensions of reading such as the topic of the text, the 
main ideas of the paragraph, the text organization, the linguistic features of the 
text, etc. While the latter deals with the strategis employed by the students in  
reading activities. 
Finally, the students make a reflection at the end of the instruction with the 
help of their teacher or lecturer.  
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CHAPTER IV  
CONCLUSIONS AND SUGGESTIONS  
 
Presented in this chapter are the conclusions and suggestions. The 
conclusions contain the summary of the background, the purpose, the components 
of the model and its implemention procedure. The suggestions deal with the 
implementation of the model and its significance for future reserach in the related 
field.  
4.1 Conclusion  
- Self-assessment is a key issue to promote autonomous learning and self-
assessment in reading is to enable students to gain better comprehension in 
reading and to be autonomus through some reflective practices in the 
classroom. 
- The self-assessment model of EFL reading consists of 5 (five) components:  
mini lesson, formative assessment, summative assessment, and reflection.  
- There are 4 (four) kinds of self-assessment instruments in the model: learning 
logs (LL), checklist of reading comprehension (CDC), checklist of writing 
strategies (CRS), and Questionnaire of reading interest (QRI).  
- Teacher or lecturer has an important role in implementing the model: 
modelling, reviewing, monitoring,  evaluating, assessing, and reflecting. 
- Students also have role in implementing the model: identifying, reviewing, 
self-assessing, and reflecting. 
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4.2 Suggestions 
- This self-assessment model of EFL reding can be implemented in any kind of 
reading instruction. 
- The mini lesson should be implemented continously as the main reading 
activities described in the model.  
- This model should be implemented in long term instruction to promote 
learners’ autonomy.  
- Refinement or improvement can be made in the similar model  in the future 
reserach on the basis of students characteristics and needs.  
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 Name :      Session/Meeting : 
Day/Date   :  
 
 
         
1. What reading lesson did I learn today? 
_______________________________________________________________________
_______________________________________________________________________ 
2. What did I do to understand the lesson? 
_______________________________________________________________________
_____________________________________________________________________ 
3. What was hard to understand? 
_______________________________________________________________________
_____________________________________________________________________ 
4. What will I do to understand better? 
______________________________________________________________________
_____________________________________________________________________ 
Self-feedback  : 
 
 
Teacher Feedback :  
  
 
 
 
Appendix 1 : Learning logs 
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Checklist of Reading Comprehension (CRC) 
 
Name :        Date : 
Topic : 
 
Read each statement and put a check to yes or no option.   
          Yes   No 
 
1. I read  the title and guess what the text is about 
2. I can identify the text genre or type   
3. I can understand the topic of the passage or text 
4. I can understand the main idea of each paragraph 
5. I can understand  the organization or generic structures of the text 
6. I can understand  the lingusitic features used in trhe text 
7. I can understand  the sentence structures of the text 
8. I can find the clue from the context to find a meaning of  
a difficult word or phrase. 
9. I can adapt my style and speed of reading to different texts  
10. I can understand a wide range of long and complex texts,  
appreciating subtle distinctions of style and purpose 
  
   
 
 
Appendix 2 : Checklist of reading comprehension 
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Checklist of Reading Strategies  (CRS) 
 
Name :        Date : 
Topic : 
 
Read each statement and put a check to yes or no option.   
          Yes   No 
 
1. I use my prior knowledge to think of what 
I already knew about the topic   
2. I make prediction and read to find out if I was right   
3. I can use the general context and the topic of a short text to  
derive the meaning of a new word 
4. I use a variety of strategies to understand a complex text 
 including word building, grammatical and other contextual clues 
5. I ask another student to help 
6. I take notes 
7. I discuss what I read with others 
8. I make an outline of what I read 
9. I read the whole text in order 
10. I use skimming technique  
 
  
   
 
 
Appendix 3 : Checklist of reading strategies  
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I can use a variety of strategies to understand a complex text, including word 
building, grammatical and other contextual clues 
 
 
 
 
 
 
  
 
 
Survey of Reading Interest  (QRI) 
 
Name :        Date : 
Topic : 
 
Give your reasons, comments or remarks relating to the questions of reading interest below.  
   
           
1. Do you like reading? 
.............................................................................................................................................. 
.............................................................................................................................................. 
2. What types of reading genre do you like to read?  
.............................................................................................................................................. 
.............................................................................................................................................. 
3. Do you read everyday? How long do you spend your time to read in a day? 
.............................................................................................................................................. 
..............................................................................................................................................  
  
4. Do you read everyday? How long do you spend your time to read in a day? 
.............................................................................................................................................. 
     .............................................................................................................................................. 
 
5. What factors do motivate you to read? 
.............................................................................................................................................. 
     .............................................................................................................................................. 
6. What problems do you usually find in reading? 
.............................................................................................................................................. 
     .............................................................................................................................................. 
7. What do you usually do to solve problems in reading? 
.............................................................................................................................................. 
     .............................................................................................................................................. 
 
Appendix 4 : Questionnaire of reading interest 
